	Categories on a Wall


	Source:

Terry Barron and Jan Ropes 

	Purpose
	· Categorizing, classifying, comparing and contrasting information

· Matching labels to concepts

· Whole class engagement

· Creating a graphic organizer of essential information to serve as an on-going  resource 

· Schema building, Text Re-presentation



	Materials
	· Category titles and all information that will be presented on the wall 

· Student graphic organizer that matches the wall-size organizer

· 

	Steps
	1. Teacher posts the category titles on the wall.

2. Students sit in a semi-circle in front of the Categories on a Wall area of the classroom with their graphic organizer.

3. Teacher introduces the information that will be placed in the organizer.  Ex:  “Today we are going to learn about different types of expository text structures, such as descriptive, sequential, cause and effect, problem/solution, etc.”  

4. Teacher reviews the format of the chart with students, explaining the category titles and how information will be placed under the correct category.  

5. Student volunteers hold up cards with information as the remainder of the class identifies under which category that information should be placed. Once students and teacher agree on the answer, the volunteer places the information in the appropriate category. 

6. Students complete their personal organizers as the Categories on a Wall is completed. 

  

	Suggestions
	· Keep the completed “Categories on a Wall” displayed to use as a classroom resource.

· Information found on timelines, descriptions, tables, charts, compare and contrast organizers



	Notes 

(This is your part.)
	


	Coffee Klatch
	Source:

Jan Ropes

	Purpose
	· Develop oral academic language

· Engage all students in discussion / interact with multiple partners 

· Learn and practice vocabulary 

	Materials
	· Paper coffee cups and small strips of paper

· On each paper there is a vocabulary word and corresponding definition. (There should be enough different vocabulary words/definitions so that student can pair with a pre-determined number of partners with terms different than their own.)

· Sentence frames displayed in class for students to use during activity:  Definer frames:
1.  The term _________means ____________.  

2.  The term _________can be explained as ___________. 

3.  The term _________ signifies____________.  

4. The definition of the term _________is ___________. 

·  Restater frames:  

1. Based on what you’re saying, a ___________is__________.

2. So you’re saying that ____________means ___________.     

3. In other words, a/an ______________is ___________.       

4. Then I understand _______________to mean ________.     

	Steps
	1. Teacher explains to the class that a coffee klatch is a small social gathering during which people engage in casual discussion. 

2. Teacher pairs students.

3.  Teacher models the activity with a student volunteer:

· Teacher takes a strip of paper out of coffee cup and reads to the student.  Ex:  “The term republic means a type of government in which people choose their leaders.”

· Student responds, “Then I understand republic to mean a type of government in which people choose their leaders.”

4. Partners switch roles and practice with the term the other partner has.  

5. After completing the terms in the cups, students thank each other.

6. Students now choose new partners and the process is repeated the pre-determined number of times.



	Suggestions
	· Activity can be extended to include partners categorizing vocabulary, using vocabulary in discussions, writing sentences with vocabulary, illustrating, etc. after initial Coffee Klatch activity. 

	Notes:

(this is your part)
	


	Collaborative Poster

	Source:

Aida Walqui

	Purpose
	· Making meaning from text with symbols, quotes, drawings, and written information 

· Collaborating with peers to create a poster of specific information 

· Text Re-Presentation, Contextualization, Schema Building, Bridging


	Materials
	· Chart paper, markers, tape for students to create group posters

· Teacher created guidelines for required information on posters 



	Steps
	1. Teacher assigns students to groups.
2. Teacher gives each group a piece of chart paper and 4 markers of different colors, a different one for each student.  

3. Teacher reviews the poster guidelines and provides time for students to plan what to include on the poster.
4. Students each sign the poster in their specific colors after poster is completed. 

5. Groups present posters to the class. 



	Suggestions
	· As students present posters, audience can take notes on any new information or fill out evaluations that are constructive, so that everyone is accountable to focus on presentations. 
· Students can do a Gallery Walk placing post-its with comments that interact with the information on each of the posters.  Teacher provides students with sentence starters for the post-it comments.


	Notes 

(This is your part.)
	


	Content Curiosities 
	Source:

Jan Ropes and Terry Barron

	Purpose
	· Practice asking a question using academic language

· Practice answering questions in a complete sentence using a frame 

· Write a statement about data (report information)

	Materials
	· Question prompt, answer stem, two answers to question

· Document camera, interactive whiteboard, slide presentation, etc. to display question, answer stem, and possible answers 

· Clipboards for each student (optional)

	Steps
	· Teacher creates a question, a sentence stem for students to use to answer the question, and two answers to the question. For example:

· Question: Do you hypothesize that salt water will boil at a higher or a lower temperature than pure water?

· Answer stem:  I hypothesize that salt water will boil…

· Answer choices:
… at a lower temperature than pure water because….

… at a higher temperature that pure water because…
· Teacher displays the possible answers on t-chart 

· Students copy down answers on their own t-chart

· Teacher displays question and answer stem to class

· Students chorally practice asking the question and answering the question using the answer stem and both possible answers

· Teacher models the proper way to ask the complete question and answer the question. Teacher tells the students to ask and answer the question a certain number of times and instructs them to return to their seats when they have finished.
· Teacher models a non-example of the question-asking and answering procedure. (“So what do you think, huh?”) 

· Teacher models how to tally the responses

· Students walk around classroom asking and answering the question the number of times that was requested.

· Once the class is seated, the teacher asks students to write a summary statement about their data.  The teacher provides the students summary stems, such as:

· The majority/minority of students that I interviewed hypothesized… 

· ______% of the people I surveyed stated______.

· Students pair-share their summary statement and/or teacher selects students to share out their summary statement.

	Suggestions
	· Extend the activity by reporting the summary data in a different types of graphs

· Post individual data and have students summarize class data

	Notes:

(this is your part)
	


	Found Poem


	Source:

UC Irvine Writing Project 

	Purpose
	· Revisit text to make a personal connection

· Practice oral academic language

· Participate collaborative creativity

· Bridging , Text Re-Presentation 



	Materials
	· Teacher selected text

· Flip chart paper, markers for students 



	Steps
	1. After reading a text as a class or in groups, students re-read carefully and select words that stand out in the passage. Students highlight or underline words and phrases that they find particularly powerful, moving or interesting.  

2. In a group students share selected words/phrases.  Group works together to create a poem, selecting from shared words/phrases. 

3. Students may repeat words and change the order of the words/phrases to enhance their group’s poem. 

4. Groups create an appropriate title for their poems.   

5. Students copy poem on chart paper.  

6. Groups share out poems to class. 



	Suggestions
	· Have students “publish” poems, completing in a word processor, adding art work that is appropriate, etc. 

· Students may create individual found poems.

· Put lines, phrases, words on sentence strips and have students manipulate these to create Found Poem 

· Have students read aloud and decide on correct line breaks and words that they want to emphasize which can then be typed in bold, in different font, size or colors. 

· Students can write or type their poems in shapes that communicate the main idea or topic of the text. 



	Notes:

(this is your part)
	


	Frayer Model
	Source:

Frayer, D., Frederick, W. C., and Klausmeier, H. J. 


	Purpose
	· Introduce vocabulary that warrants robust teaching 
· Build and analyze vocabulary 
· Contextualization, Bridging, Schema Building



	Materials
	· Vocabulary word to be used in Frayer Model

· Teacher prepared content for each quadrant content of the Frayer Model

· Flip chart or projection equipment to display the graphic organizer



	Steps
	1. Complete each quadrant of the Frayer model graphic organizer with the class. 




	Suggestions
	· Quadrant categories can be changed, for example: drawing, symbols, traits, etc.
· Divide the class into student pairs. Assign each pair a word or concept. Have these groups complete the organizer for the word or concept.
· As a review, students complete their own Frayer Models. 



	Notes:

(this is your part)
	

	Gallery Walk with a Docent


	Source:

Traditional

	Purpose
	· Explain and share a student product

· Text Re-Presentation, Schema Building, Contextualization, Bridging

 

	Materials
	· Student work on display around the room such as: posters, Frayer Models, final projects, foldables, science experiments, artwork, etc. 

· Music, bell or chime to signal time periods

 

	Steps
	1. After students have completed their projects, teacher explains that they will be sharing their project by acting as its docent. 

2. Teacher reviews the role of a docent – someone who is an expert on the work product (one of the creators) who will guide visitors through the experience of it. An example of this can be found in a museum where docents lead tours of the works of art – explaining their relevance and most important aspects to visitors who come to the museum. 

3. Teacher models appropriate student behaviors and academic language that should be used during the walk.

4. One student from each group remains with the student product as the docent, and the other(s) travel around the room visiting the work of their fellow students. 

5. To begin the Gallery Walk, students stand next to their product.  When prompted (music, chime, etc.) students move to the next product. At each station, student docents greet the visitors, explain their work, and ask for questions. 

6. Depending upon the complexity of the work, teacher decides appropriate time for docent talks. 



	Suggestions
	· Students can take notes or fill out graphic organizers about the docent information. 

· Teacher might want to limit the number of stations students visit during the walk, depending on time and other factors. 

· More than one docent can be identified from each group and at a determined point docents are exchanged. The initial docent now experiences the Gallery Walk.



	Notes 

(this is your part)
	

	Learning Addresses


	Source:

Mark Reardon 

	Purpose
	· Introduce vocabulary words that don’t warrant robust teaching but are essential to comprehension of a text/concept.

· Review information or concepts that have parts to be learned such as steps in a process, a list of descriptors or characteristics, sub-categories, etc. 

· Relate information to physical spaces in the classroom as a way to “anchor” information in the brain

· Contextualization, Modeling, Bridging, Schema Building

	Materials
	· Physical classroom set-up to allow students to move around

· Each vocabulary word, concept, or step written on a piece of paper to show to the students as it is introduced at each “address”

· Explanations and physical movements tied to each vocabulary word or concept created by the teacher beforehand

	Steps
	1. Teacher introduces the students to the lesson focus (big picture). For example, “Today we will be learning vocabulary that we will find in the next chapter of The Count of Monte Cristo.”  

2. Students get up and stand around the classroom, leaving distance between one another.

3. Teacher requests that students become aware of their surrounding at this first “address”.  They can take note of whom and what is immediately surrounding them.

4. Teacher states vocabulary word to be learned such as “bier”.  Students repeat the word.  

5. Teacher shows students the word that has been written on paper. 

6. Teacher gives the explanation for the word and models the movement that corresponds to the word. 

7. Students repeat the explanation and the movement. 

8. Students talk to a “neighbor” to review the information at that location. They say the word and the explanation and mimic the movement several times. 

9. Teacher identifies a number of steps for students to take to a new “neighborhood”. Students then proceed to another area of the room. This is the second “learning address”. 

10. The process is repeated.

11. During the activity, students return to the first, second, etc. address to review the vocabulary word or concept that is “anchored” at that location.



	Suggestions
	· 3-6 Learning Addresses are sufficient

· After going through entire process, students can go through again on the same day or on a subsequent day with teacher gradually letting students take over, recalling the information and movements on their own. 



	Notes:

(this is your part)
	

	Lines of Communication
	Source:

Traditional 

	Purpose
	· Provide a review of past academic information or day’s lesson

· Practice academic oral communication

· Modeling, Oral Text-Representation

	Materials
	· 4-6 questions/prompts, each written on separate pieces of paper to display to students or projection equipment and prompts prepared to be projected

· Prepared sentence frames that can be used for all questions/responses 

	Steps
	1. Teacher groups the class into two lines with partners facing each other. 

2. Teacher says and students repeat different sentence frames to use in responding to prompts. 

3. Teacher stands on a chair at the head of the lines or stands near projected questions/prompts. 

4. Students introduce themselves in a culturally correct manner that has been modeled by the teacher.

5. Teacher holds up a question/prompt that elicits information to be reviewed or prompt is projected, so that all students can see it. 

6. Students respond to the question/prompt with partners using academic sentence frames.  Both students should participate in the conversation. 

7. Teacher asks for feedback from students to share with the entire group. 

8. Students thank their partners. First student in line A goes to the end of the line while all other students in line A shift up to a new partner. 

9. The new question/prompt is communicated to students, and the process is repeated until all prompts are completed.

	Suggestions
	· To create lines, students can line up according to age, birthday, first letter of name, distance traveled to school, etc.

· If time allows, students can return to their desk after the activity and write a learning log or summary of what they learned during this activity.  

	Notes:

(this is your part)
	


	Snowballs 
	Source:

Traditional

	Purpose
	· Students respond to information

· Academic reading and writing practice

· Academic oral language practice 

· For math:  problem solving practice 

· Class/small group discussion 

· Text Re-presentation



	Materials
	· Half sheets of paper of different colors for student use 

· Teacher-prepared sentence frames, such as: 

· I found __________________ interesting because_______.

· After today’s lesson, I realized/understood that _________.

· According to_________(author), ____________(statement).  I agree/disagree with this because_________________.

· Teacher-prepared reporting out frames, for example:

· (student name)  found ________interesting because _______.

· After today’s lesson, (student name) realized/understood that__.

· (student name) agrees/disagrees with (author) because ____.

	Steps
	· Teacher provides “input” (i.e., lesson, text, video clip, slide presentation, etc.) to students.

· Teacher distributes different color ½ sheets of paper to students.

· Teacher displays the prepared sentence frame to respond to the “input” and models it with students.

· Set parameters for “snowball” tossing; for example, throw “snowballs”  below students’ heads, throw snowballs at a target, etc.

· Students write their names on their papers and crumple up their responses into “snowballs”.  Play music and have students toss “snowballs” at each other, picking up tossed “snowballs” and continuing to toss at each other until music stops.

· When the music stops, students pick up a “snowball” which is not their color and read the information using the displayed reporting out frame.  

1. Sharing of information can be done in various ways:

· Individuals share out to class

· Lines of Communication 

· Inside/Outside Circles

· Pair Share or share around small group, etc. 

In the case of a math problem, snowball tossing can be tied to solving problems or steps to a problem with a solution at the end.

	Suggestions


	· Can be used in “Preparing the Learner” or “Extending the Learning” portions of lessons

	Notes:

(this is your part)
	

	Enrolling Questions

Source: Mark Reardon

This is a preparing the learner activity, bridging. It assists students to make connections to a topic.

The teacher asks enough questions about a specific topic, so that all the students at some point have their hands raised.

For example,

“Raise your hand and keep it raised if you have ever traveled to the Borrego-Springs Desert.  Raise your hand if you have ever traveled through the Mojave Desert on your to Las Vegas.  Raise your hand if you have ever seen a picture of a desert in a book.  Raise your hand if you have ever seen a desert on TV or in a movie.”



	Mini-whiteboard Review

Mini-whiteboards is an engaging activity that can be implemented in many different ways.

Individual students or teams of students are given whiteboards to respond to teacher questions or prompt at different points in a lesson.  
Whiteboards can be commercially purchased, made out of a sheet protector that has cardstock inside, or a large whiteboard can be purchased from a home supply store and cut up into individual student size pieces. 

Be creative!  They have a million uses!
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